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Transportation Information 

Although ECU’s campus is safe and most areas are walkable, a transit bus will 

loop between the main meeting building and College Hills Suites for 30 minutes 

to 1 hour before and after sessions for your convenience.   

 

Lodging: College Hill Suites 
Registration On-site in the Lobby:  

Sunday, July 21, 12:30-2:30  
During registration, keys to lodging and Project I4 

materials will be distributed.  

 

 

Main Meeting Area 
Days: Monday-Friday 

-Opening daily at 7:30 am for Breakfast 

-Water filling stations available (bring 

the Project I4 water bottle you received 

at registration) 

-Lunch provided daily (with extra time 

provided for self-care) 

 

Neighborhood Service Office  
Gateway Residence Hall (at the top of the hill) 

(252)-328-4044 

Please call or visit this office for any room needs, to pick up 

keys before or after registration, or to turn in keys when checking out.   

 

Important Contacts: 

Matt Militello (ECU) 
(919) 518-4008 

Ken Simon 

(Facilitators) 

(303) 842-6008 

Anita Rish-Hodgkins 

(Logistics) 

(252) 945-9890 

An interactive map of the area can be found here: ecu.edu/maps 

http://iel.org/
https://www.ecu.edu/maps
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Internet Log-in Information 
 

Log-in to EDUROAM 

Use ECU student credentials: Pirate ID, Password 

 

OR 

 

ECU-Guest Wi-fi: 

 
 

 

 

 

http://iel.org/
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PROJECT I4 
Innovate, Inquire, Iterate, and Impact: 

Igniting the Power of Network Improvement Communities to Enhance 
Professional Learning for Educational Leaders 

 
AGENDA 

Summer 2019 LEARNING EXCHANGE  
East Carolina University 

Greenville, NC 

Sunday, July 21 - Friday, July 26 

 

ECU PROJECT I4 TEAM 
Len Annetta  Charity Cayton  Kayla Chandler 

Matt Militello  Shawn Moore  Anita Rish-Hodgkins  
 

IEL PROJECT I4 TEAM 
Maenette Benham  Helen Malone  

 Kwesi Rollins  Ken Simon  Lynda Tredway  
  

EC-NIC FACILITATOR-COACHES 
Jim Argent  Michael Bracy  Brendan Gartner  Lisa Green  

Monica Headen  Janette Hernandez  Maria Hersey  Larry Hodgkins 
Paul Koh  Wil Parker  Jessica Quindel  Natalie Rasmussen 

 Annice Williams  Gloria Woods-Weeks  
 

PARTNERS 
Mark Blitz, CALL, University of Wisconsin 

John O’Neill, Spark Plug Games 
Policy Studies Associates 

 

http://iel.org/
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Project I4 Summer Learning Exchange Curriculum 

East Carolina University and 
Institute for Educational Leadership 

 
The Project I4 goal is to increase student achievement by supporting educational 

leaders to work more effectively in schools. Our theory of action: By fully engaging 

project participants in using cycles of inquiry with a nested Equity Centered-

Networked Improvement Community (EC-NIC) approach that includes school 

leader EC-NICs who work with school-based network improvement community, we 

believe that school-based EC-NICs can collectively improve equitable access and 

outcomes in classrooms, particularly in mathematics. The project is grounded in 

learning exchange protocols and the improvement sciences principles. The Project I4 

Micro-credential learning is focused on improving the capacity of school leaders as 

observers in having conversations about academic discourse and promoting equity. 

As a result, instructional leaders exponentially increase their knowledge, skills, and 

efficacy in the following areas: 

• Cultivating and sustaining relational trust in participants’ school communities 

• Depending on a network of school leaders who can fortify each other as they 

collectively cultivate more equitable classroom outcomes in schools 

• Developing school-based equity-centered networked improvement 

community (EC-NICs) and using learning exchange and improvement science 

processes and the Project I4 framework to address instruction, particularly in 

math classrooms 

• Observing classroom academic discourse and having useful conversations with 

teachers – first about math and then transferring to other disciplines 

• Using classroom evidence to plan instruction and professional learning 

 

An innovative feature of Project I4 is the development of a virtual reality gaming tool 

for classroom observations that improves the ability of educational leaders in 

observing and having conversations with teachers about continuous improvement.   

  

http://iel.org/
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Essential Questions for Project I4 

 

1. To what extent do participants increase and sustain relational trust in their 

school leader EC-NICs and in the school-based EC-NICs? 

 

2. To what extent do participant school leaders increase their knowledge and 

skills in: 

• understanding how learning theory is the basis for instruction? 

• using observational protocols to gather and analyze classroom evidence? 

• having useful instructional conversations with teachers? 

 

3. How effectively do participants refine and use the Project I4 equity framework 

improve their capacities as instructional leaders, particularly in mathematics? 

 

4. To what extent do participant school leaders increase their efficacy as leaders 

for equity? 

 

5. How effectively do the project experiences support school leaders in their 

specific improvement goals related to the Capstone Project? 

 

6. How effectively do the EC-NIC facilitator-coaches (F-C) support participant 

school leaders in developing and deepening their instructional leadership 

capacities? 

 

7. How effectively do program staff support EC-NICs and program participants? 

 

 

http://iel.org/
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What is a Learning Exchange? 

Why do we use Dynamic Mindfulness? 
 

 “We strive to create gracious space not with the goal of becoming safe and 

comfortable with each other, but in order to become safe and secure enough in our 

relationships so we can better challenge ourselves to become better friends, better 

neighbors, better parents, better [teachers and leaders] and better change agents”  ~ 
Guajardo, Guajardo, Janson & Militello, 2016, p. 6 

 

LEARNING EXCHANGES integrate content, context, pedagogy and action to 

reclaim education and sustain our democracy. Learning Exchanges catalyze 

individuals and teams to re-imagine how schools and communities can fully engage 

collective power for the benefit of children, youth, and families. By reclaiming the 

purposes of education as academic, social-emotional, and civic, we can unite the 

power of place and wisdom of local people, redefine professional learning as a 

hopeful process that engages the heart, mind, & spirit, and collectively take actions to 

eliminate inequity and injustice in schools and communities. 

 

Learning Exchanges are designed to focus on how the self exists within an 

organization, usually a school, and how understanding self and committing to your 

values you work to fully serve the communities in which we live and work. 

 

ECOLOGIES OF KNOWING:  MICRO (SELF)/ MESO (SCHOOL) AND 

MACRO (COMMUNITY) 

 
 

http://iel.org/
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Learning Exchanges are built on five key principles or axioms 

Learning Exchange Axioms 

 

1. Learning and leadership are dynamic social processes. 

2. Conversations are critical and central pedagogical processes. 

3. The people closest to the issues are best situated to discover answers to 

local concerns. 

4. Crossing boundaries enriches development and the educational process. 

5. Hopes and change are built on assets and dreams of locals and their 

communities. 

 

In Learning Exchanges, we use DYNAMIC MINDFULNESS not simply as a set of 

protocols but a way of being and doing that substantially changes how we engage in 

our full selves in schools and communities. Dynamic mindfulness (DMind) 

promotes equity through a trauma-informed approach, strengthening resilience and 

empathy in schools and communities (Bose, Ancin, Frank & Malik, 2017).  
 

By using the ABC (Action, Breathing and Centering) of DMind, one can fully sense 

an integration – the niroga of mind, spirit, and body (niroga.com): 
 

Action 

Moving with purpose and mindfulness clears tension in the body 

Breathing 

Noticing and consciously shifting your breath helps shift your emotions and 

responses 

Centering 

Focusing your movement and your breath supports calm attentiveness 

 

 

 

 

http://iel.org/
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Learning Outcomes for Summer 2019 

Learning Exchange 

Agreements 

1. Cultivate relational trust among participants, 

including EC-NIC groups and facilitator-

coaches. 

2. Increase self-efficacy as instructional leaders in 

mathematics, academic discourse (AD), and 

culturally and linguistically responsive pedagogy 

(CLRP) 

3. Interrogate and improve observation and 

feedback/conversation processes 

4. Develop the capacity to recognize and 

incorporate effective instructional practices in 

plans for school-based EC-NICs 

• Honor all agreements 

• Seek to understand & 

avoid making 

assumptions 

• Pay attention to and 

encourage equitable 

participation 

• Be on time 

 

Note: While we recognize 

you may have emergency 

calls or need to answer 

email, use cell phones and 

email judiciously 

 

The majority of this booklet is in Font 14 to meet Universal Design Standards. An 

electronic copy is posted on the Project I4 website (education.ecu.edu/projecti4). 

 

 

 

  

http://iel.org/
https://education.ecu.edu/projecti4/
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AGENDA OVERVIEW 

July 21-26, 2019 
 

 

*Breakfast served each morning beginning at 7:30 (Mendenhall Student Center) 

Day/Time Activity Location 

Sunday 

7/21 

3:00-8:30 pm 

Opening Night 

Recognition of the Land 

Welcome 

Murphy Center 

ECU 

Monday 

7/22  

8:30 am *-5:15 pm 

Setting the Stage 

Equity and Agency 

Academic Discourse 

Math Practices 0 and 1 

Mendenhall  

Room 221 

Monday Evening 

7:15-9:15 pm 

Learning Theory  

Carnival 

Main Student 

Center Ballroom 

A 

Tuesday 

7/23 

8:30 am -5:00 pm 

Math Pedagogy and Observations 

Math Practices 2, 3, & 4 

Teaching & Learning 

Math Observations 

Mendenhall 

Room 221 

Wednesday 

7/24 

8:30 am -5:00 pm 

Math and Culturally and Linguistically 

Responsive Pedagogy 

Math Practice 5 

CLRP 

Observations and Conversations 

Mendenhall  

Room 221 

Thursday 

7/25 

8:30 am -5:00 pm 

CALL 

(Comprehensive Assessment for 

Leadership Learning) 

CAPSTONE Project 

Mendenhall  

Room 221 

Thursday Evening 

5:30-8:30 pm 

Food & Fellowship 

Washington, North Carolina 
Off-site Excursion 

Friday 

7/26 

8:30 am-12:00 pm 

CAPSTONE Project Draft 

Critical Friends  
Tuning Protocols 

Formative Evaluation 

 

Mendenhall 

Room 221 

http://iel.org/
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Booklist: We have carefully chosen the books as a set of resources for your learning 

during the year-long microcredential. We want you to be fully aware of the research 

and practice conversations that are relevant to the Project I4 outcomes. Please note 

that each day at bottom of agenda, we have targeted suggested readings. 

 
1. Bryk, S., Anthony, Gomez, M., Louis, Grunow, Alicia & LeMahieu, G. Paul. (2015). Learning 

to Improve: How America’s Schools Can Get Better at Getting Better. Cambridge, MA.: 

Harvard Education Press. 

2. Hammond, Zaretta, (2015). Culturally Responsive Teaching & the Brain. Thousand Oaks, 

CA: Corwin.  

3. Khalifa, Muhammad. (2018). Culturally Responsive Leadership. Cambridge, MA: Harvard 

Education Press. 

4. Smith, Margaret S. & Stein, Mary Kay. (2018). Five Practices for Orchestrating Productive 

Math Discussion. Reston, VA: NCTM.  

5. Ralabate, Patti Kelly & Nelson, Loui Lord. (2017). Culturally Responsive Design for English 

Learners: The UDL Approach. Wakefield, MA.: Cast Professional Publications,  

6. Sullivan, Susan & Glanz, Jeffrey. (2013). Supervision That Improves Teaching and Learning 

(4
th

 ed.). Thousand Oaks, CA: Corwin 

7. Zwiers, Jeff & Crawford, Marie. (2011).  Academic Conversations:  Classroom Talk that 

Fosters Critical Thinking and Content Learning. Portland, ME:  Stenhouse. 

 

NCTM. (2014). Principles to Actions: Ensuring Mathematical Success for All. Reston, VA: 

NCTM.    Online resource that will be sent. 

Lyman, Frank:  Think Pair Share Smart Card 

Lyman, Frank:   Think Trix Smart Card 

https://www.kaganonline.com/catalog/smartcards.php 

 

You received copies of these three chapters and one research article online; they are also on ECU 

Blackboard 

o Guajardo, M. A., Guajardo, F., Janson, C., & Militello, M. (2016). Reframing community 

partnerships in education: Uniting the power of place and wisdom of people. New York: 

Routledge. [Chapter 2] 

o Khalifa, Muhammad. (2018). Culturally responsive leadership. Cambridge, MA: Harvard 

Education Press. [Chapter 6] 

o Rigby, J., Forman, S. & Lewis, R. (In press).  Principals’ Leadership Moves to Implement a 

Discipline-Specific Instructional Improvement Policy.  Leadership and Policy in Schools.  

o Zwiers, Jeff & Crawford, Marie. (2011).  Academic conversations:  Classroom talk that 

fosters critical thinking and content learning. [Chapter 1] Portland, ME:  Stenhouse. 

  

http://iel.org/
https://www.kaganonline.com/catalog/smartcards.php
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Sunday, July 21 

Opening Night 

3:00-8:30 pm 

Murphy Center East Carolina University 

 
Recognition of the Land 

Members of Epsilon Chi Nu 
 

Appreciations 

Dr. Matt Militello, Wells Fargo Distinguished Professor of Educational Leadership,  

East Carolina University 
 

Welcome to ECU and the College of Education 

Dan Gerlach, Interim Chancellor, East Carolina University 

Dr. Grant Hayes, Dean of College of Education, East Carolina University 
 

Deep Learning: Sites of Struggle, Strength, & Survivance 

Dr. Maenette Benham, Chancellor, University of Hawaiʻi–West Oʻahu 

 

Team Intro, Instructors and EC-NIC Facilitators 

Lynda Tredway, Institute for Educational Leadership 
 

Participant Intro 

Ken Simon, Project I4 NIC Coordinator, Institute for Educational Leadership 
 

Dinner 

Blessing: Darryl Thomas, Principal E.B. Aycock Middle School, Greenville, NC 
 

Opening Circle: Weren’t we meant to stand in circles, feel the curve and the energy 

inward…that cradles the spell of memory?  

Lynda Tredway and Dr. Janette Hernandez, EC-NIC Facilitator-Coach 
 

Overview of the Week 

Anita Rish-Hodgkins, Project I4 Assistant  

 

Preparation for Monday:  Please bring your charged laptop tomorrow! Bring Smith 

& Stein 5 Practices book and read Chapters 1,3 and 4. 

http://iel.org/
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LAND ACKNOWLEDGEMENT 

https://usdac.us/nativeland 

 

We call on all individuals and organizations to open public events and 

gatherings with acknowledgment of the traditional Native inhabitants of the land. 

 

Acknowledgment is a simple, powerful way of showing respect and a step toward 

correcting the stories and practices that erase Indigenous people’s history and 

culture and toward inviting and honoring the truth. Imagine this practice widely 

adopted: imagine cultural venues, classrooms, conference settings, places of 

worship, sports stadiums, and town halls, acknowledging traditional lands. 

Millions would be exposed—many for the first time—to the names of the 

traditional Indigenous inhabitants of the lands they are on, inspiring  them to 

ongoing awareness and action. Acknowledgment by itself is a small gesture. It 

becomes meaningful when coupled with authentic relationship and informed 

action. But this beginning can be an opening to greater public consciousness of 

Native sovereignty and cultural rights, a step toward equitable relationship and 

reconciliation. 

 

WHY INTRODUCE THE PRACTICE OF LAND ACKNOWLEDGMENT? 

• Offer recognition and respect. 

• Counter the “doctrine of discovery” with the true story of the people who 

were already here. 

• Create a broader public awareness of the history that has led to this 

moment. 

• Begin to repair relationships with Native communities and with the land.  

• Support larger truth-telling and reconciliation efforts. 

• Remind people that colonization an ongoing process, with Native lands 

still occupied due to deceptive and broken treaties.  

• Take a cue from Indigenous protocol, opening up space with reverence 

and respect. 

• Inspire ongoing action and relationship. 

http://iel.org/
https://usdac.us/nativeland
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Project I
4
 FRAMEWORK 

 

 

 

 
 

See full framework on pp. 43-51  

http://iel.org/
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Monday, July 22 

7:30 am – 5:15 pm, Day Session 

Mendenhall Great Room, Room 221 

Setting the Stage: What is a Learning Exchange? 

Equity & Agency, Academic Discourse 

5 Practices, Practices 0 and 1 

 

Time Activity Facilitator 

7:30 am Breakfast (Mendenhall)  

8:30 am 
Dynamic Mindfulness 

Agreements and Outcomes 
Janette 

9:00 am 
Personal Narrative: Exponential You 

Poem: This is not a small voice 

Ken, Wil & 

Lynda 

10:00 am 

Gracious Space 

A spirit and a setting where we invite 

 the ‘stranger’ and learn in public 

Matt & 

Maenette 

10:30 am Break  

10:45 am 

Propeller Introduction 

Equity 

Observations, Evidence, Conversations 

Lynda & 

Matt  

11:00 am 

Learning Exchange: Academic ICOC  

What are the axioms?  

What are the key components of a Learning 

Exchange? 

Janette 

12:00 pm Lunch (and self-care)  

1:15 pm 
Math Activity (Laptop needed) 

“Is this Vending Machine Functioning?” Charity, 

Kayla, & 

Shawn 2:15 pm 
Overview of 5 Practices 

Practice 0 (Goals/Tasks) Practice 1 (Anticipating) 

3:15 pm Learning Walk Ken 

3:45 pm 
Academic Discourse Matt & 

Lynda 

4:45 pm Reflection and Closing Ken 

5:15 pm 
Dinner on your own 

(See information about Restaurants/Transportation) 
 

http://iel.org/
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Monday, July 22 

7:15-9:15 pm, Evening Session 

Main Student Center, Ballroom A  

Learning Theory Carnival Night 

 

Time Activity Facilitator 

7:15 pm 

Loving Learning Theory: Carnival Night 

Main Student Center, Ballroom A 

Artifact collection 

Lynda & 

Ken 

 

Suggested Preparation for Tuesday/Readings: Re-read Chapter 2 PDF sent online 

from Guajardo et al. on the axioms of the Learning Exchange; Re-read Rigby et al., 

and Zwiers, Chapter 1.   New Reading: Stein the 5 practices, Read Chapters 1,3, and 

4 if you have not + Smith & Stein, Chapter 5. If time, read Sullivan & Glanz, 

Chapter 1, pp. 3-19. A full list of references is provided in this booklet. 

 

Notes 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://iel.org/
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Tuesday, July 23 

7:30 am – 5:00 pm 

Mendenhall Great Room, Room 221 

Digging into Math Pedagogy 

Teaching and Learning and Observing Math Classes 

 

Time Activity Facilitator 

7:30 am Breakfast (Mendenhall)  

8:30 am 
Dynamic Mindfulness 

And sharing of school practice 
Angela & 

Theresa 

8:45 am 

Carnival Reflection 

Process & Content with Appreciative Listening 

Protocol 

Wil 

9:00 am 
Math Journey Lines 

Artifact Collection 
Larry 

9:30 am 

5 Practices (Laptop needed) 

Practice 2 (Monitoring) 

Practice 3 (Selecting) 
Practice 4 (Sequencing) 

Charity, Kayla 

& Shawn 

11:00 am Break  

11:15 am 
Observational Practice 

“Look-for” Activity 

Matt, Janette & 

Len  

12:15 pm Lunch and self-care  

1:30 pm 
Observational Practice 

Purposes and Beliefs 
Lynda & 

Jessica Rigby 

3:00 pm 
Equity Re-centering 

“Surround Sound” 

Wil & 

Maenette 

3:15 pm 
EC-NIC Groups 

Reflections 

Ken, EC-NIC 

Facilitators 

5:15 pm Dinner on your own  

 

Suggested Preparation for Wednesday/Readings:  Read Rabate, Chapters 1 and 3; 

Reread: Khalifa, Chapter 6; Smith & Stein, 5 Practices Reread Chapter 5 on 

Connecting Practice; Bring for tomorrow:  Sullivan and Glanz, Supervision that 

Improves Teaching and Learning 

http://iel.org/
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Wednesday, July 24 

7:30 am – 5:00 pm 

Mendenhall Great Room, Room 221 

Math Practice: Connecting 

Culturally & Linguistically Responsive Pedagogy (CLRP) 

Observations and Conversations 

 

Time Activity Facilitator 

7:30 am Breakfast (Mendenhall)  

8:30 am 
Dynamic Mindfulness 

Sharing school practice 
Participant 

Practitioner 

8:45 am Personal Narrative EC-NICs Lynda 

9:15 am 

5 Practices (Laptop needed) 

Practice 5 (Connecting) 

Putting it all together (Artifact collection) 

Charity, 

Kayla & 

Shawn 

10:45 am Break  

11:00 am 

Culturally & Linguistically Responsive Pedagogy 

(CLRP)  

Part I 

Wil & 

Janette  

12:00 pm 
Lunch 

and self-care 
 

1:15 pm 

Culturally & Linguistically Responsive Pedagogy 

(CLRP)  

Part II 

Wil & 

Janette 

2:15 pm 
Learning Walk  

Reflection 
 

2:45 pm 
Observations and Conversations 

Scenarios 

Matt, Ken & 

Len 

4:15 pm 
Reflection and Closing 

Formative data collection 
Helen 

5:15 pm 
Dinner on your own 

(See information about Restaurants/Transportation) 

 

 

Suggested Preparation for Thursday/Readings: Bring Sullivan & Glanz Supervision 

that Improves Teaching and Learning. You may want to use in your planning. 

http://iel.org/
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Thursday, July 25 

7:30 am – 5:00 pm, Day Session 

Mendenhall Great Room, Room 221 

Introduction to CALL  

Planning for DRAFT CAPSTONE PROJECT 

 

 

 

Logistical Preparation for Friday: For participants traveling to the airport directly 

after Friday session, please turn in keys Friday morning in the lobby of College Hill 
Suites. Please bring luggage before going to breakfast; luggage will be held in a secure 

location and transported to the bus heading to the airport. 

 

For participants leaving after Friday’s session traveling by car, check-out will be 

available in the lobby of College Hill Suites (luggage loaded in your car) or check-out 

will be available through the Gateway NSO office.    

Time Activity Facilitator 

7:30 am Breakfast (Mendenhall)  

8:30 am 
Dynamic Mindfulness 

And sharing of school practice 
Participant 

Practitioner 

8:45 am 
Comprehensive Assessment for Leadership 

Learning (CALL) 
Mark Blitz 

10:45 am Break  

11:00 am 

Reflection on CALL 

Self-awareness Data 

Matt, 

Maenette & 

Larry  

11:45 pm 
Lunch 

and self-care 
 

1:00 pm 
Planning for Fall Ken, Wil & 

Janette 

1:45 pm 

EC-NIC Community Planning 

Capstone Project 

Ken/ EC-EC-

NIC facilitator 

coaches  

4:30 pm 
Prepare for evening outing  

Transportation back to College Hill Suites 
 

http://iel.org/
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Thursday, July 25 

5:30-8:30, Evening Session 

Off-site Learning Adventure and Dinner 

 

 

WASHINGTON, NC: Founded in 1776 and located on the Pamlico River, the 

town of Washington, North Carolina, was the first city in America to be named for 

General George Washington.  Because of this, the city is still occasionally referred to 

as “Original Washington.”  

 
               N.C. ESTUARIUM         UNDERGROUND RAILROAD MUSEUM 

 

 

 

 

 

 

 

 

Time Activity Facilitator 

5:30 pm 

Transportation from College Hill Suites 

Off-campus Excursion 

Washington, North Carolina 

 

6:00 pm 

Self-guided Tour 

Underground Railroad Museum 
North Carolina Estuarium 

 

7:00 pm 

Dinner 

Washington Civic Center 

Cash bar available 

Transportation to College Hill Suites 

 

http://iel.org/
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Friday, July 26 

7:30 am – 12:00 pm 

Mendenhall Great Room, Room 221 

DRAFT CAPSTONE PROJECT 

Critical Friends Tuning Protocols 

Formative Assessment 

 

Time Activity Facilitator 

7:30 am 
Breakfast (Mendenhall) 

 

 

8:30 am 
Dynamic Mindfulness 

 
TBD 

8:45 am 

DRAFT CAPSTONE Project 

Critical Friends Tuning 

 

Lynda, Ken 

& EC-NIC 

Facilitators 

10:45 am 
Formative Assessment  

Summer Learning Exchange (Qualtrics) 
Helen 

11:15 am 
Closing Circle 

EC-NIC  
All 

11:45 pm 
Lunch 

box lunches for convenience 
 

12:15 pm Buses leave for airport  

  

Have a safe trip home – the Project I4 team will be in touch soon. 

 

Courses Earned through Micro-Credential Experiences 

 

Summer 2, 2019: LEED 8055 

Fall 2019: LEED 7520 

Spring 2020: LEED 8991 

 

 

http://iel.org/
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ECU Campus Map  

 

#240 

College Hill Suites 

On campus 

lodging 

#55 

Mendenhall 

Student Center: 

Daily Meeting 

place (M-F) 

 

 

#281 

New Student Center 

Monday evening site, 

on campus dining 

#174 

Murphy Center 

Opening session 

3:00-8:30 Sunday  

#142 

Rec. Center 
Pool, gym, indoor track 

($1 per day, bring 
photo ID) 

 

Approximate location of 

an off-campus grocery 

store 

(14
th

 & Charles) 

 

Parking permits are needed for anywhere on campus (choose correct ZONE) 

A parking garage (pay per hour) is located at #294, directly behind the New 

Student Center. 

B zone parking  
Also along College 

Hill Dr. 

C zone parking  
Park and ride 

. 

#47  

Old Cafeteria Complex 

One Card Office 

#130 

Todd Dining Hall 

http://iel.org/


   
 

 

Tweet @EProjecti4 or use #ECUi4 on  and  
Website: education.ecu.edu/projecti4 

 

 

23 

On Campus Information 

#240 College Hill Suites 
Registration On-site: 12:30-2:30  

College Hill Suites is the housing location 

during the Summer Learning Exchange.  

Transportation will be available to and 

from sessions, however most on-campus 

areas are walkable. 
 

#174 Murphy Center 
Sunday 3:00-8:30pm 

The Murphy Center is the location for 

our Opening Night. 

Shuttles will be available to transport 

participants from College Hill Suites 

to the Murphy Center, while others 
may choose to walk.  Please arrive 

before 3:00pm.   

#281 On-Campus Dining 

Options  
New Student Center 

(times subject to change during summer): 

 

 

 

 

 

#130 On-Campus Dining 

Options  
Todd Dining Hall 

(times subject to change during summer): 
 

Open for Dinner 5-7pm 

 

*Breakfast and Lunch will be served 

at Mendenhall Student Center (M-F) 

 
*On campus dining suggested for Monday 

Evening. 

#281 Student Center Store (for ECU ”swag”) 
Hours: M-Th 7:30am-6pm 

#47 One Card Office 
Hours: 10am-5pm 

As an ECU student you are eligible to get 

your One Card (ECU student ID).  

Lunch each day is extended to provide 

you time to visit the One Card office 

(optional).  You will need your Banner 

ID and a photo ID.   

 

#142 Rec Center 
Hours: M-Th 5:30am-9pm 

Bring a photo ID or your One Card 

and $1. Tell the front desk you are 

with Project I4.  For $1 per day, you 

can access the Rec. Center (pool, 

indoor track, exercise equipment). 

Jenny Gregory is the Rec. Center 

contact who approved this. 
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Restaurant & Transportation Information: 

 
Sunday:  Opening Session/Dinner at the Murphy Center 

Monday: Dinner on your own between 5:15-7:00 (Choose an on-campus option) 

Tuesday & Wednesday: Dinner on your own  

Thursday:  Off-campus excursion to Washington, NC (Dinner and cash bar) 

 

Transportation Information: 

• Daily ECU Transit between College Hill Suites and Mendenhall (1 bus, 

multiple trips) 

• UBER or LYFT: available through an app on phones 

• Multiple participants also have their own transportation!  Ask a friend for a 

ride! 

 

Downtown Greenville Area  

http://uptowngreenville.com/e

at/ 

 

This area is within walking 

distance from Mendenhall 

Student Center, but a short 

drive may be required for the 

trip to or from College Hill 

Suites.   

Restaurants 

The Scullery: 431Evans Street 

Angus Grill: 201 S. Jarvis Street 

Dickinson Ave Public House: 703 Dickinson 

Michelangelo’s Pizza: 200 E. 5th Street 

Tasty Thai: 560 Evans Street 

Cinnamon Indian Cuisine: 419 Evans Street 

Starlight Café and Farm: 104 W 5th Street 

Winslow’s Tavern: 120 W. 5th Street 

Villa Verde: 2601 E. 10th Street 

Sup Dogs: 213 E. 5th Street 

 

Breweries 

Uptown Brewing Company: 418 Evans Street 

Pitt Street Brewing Co: 630 S. Pitt Street 

Trollingwood Taproom: 707 Dickinson Avenue 

Greenville Mall Area 

www.thegreenvillemall.com 

 

5 minutes by car. 

Food Court in the mall and chain restaurants such 

as Chili’s, Olive Garden, McAllister’s, Carolina 

Alehouse, etc. nearby 

http://iel.org/
http://uptowngreenville.com/eat/
http://uptowngreenville.com/eat/
http://www.thegreenvillemall.com/
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Ken Simon 

Ken Simon has 30 years of experience working in education. Throughout his career 
his passion and focus has been on ensuring that all students have access to deeper and 

more meaningful learning experiences in school. He began his journey as a social 

studies classroom teacher, and has served as a curriculum/ instruction leader, coach, 
district leader and professional development provider across all content areas. Over the 

course of his career he has collaborated with other educators to lead the development 
of four new schools. He was a school designer for Expeditionary Learning Schools 
(Now EL Schools), where he helped lead the development of MESA, a 6-12 Gates 
funded small school. For Minneapolis Public Schools he has served as teacher, Middle 

School Reform Coordinator, and Director of Secondary Schools. Before coming to 
IEL he served as the Chief Learning Officer for World Savvy, a national global 

education organization. Simon has conducted workshops and presentations on equity 
and pedagogy, assessment, global education and Social Studies and science content. 
He is also published curriculum writer and teaches both undergraduate and graduate 
courses at the university level. He is currently writing his dissertation on equitable 

access to inquiry-based learning and teaching at East Carolina University. 

 

 
 

 
 

 
Lynda Tredway 

Lynda Tredway is Program Coordinator at East Carolina University for the 
International doctoral program (Ed.D.), a three-year program that engages students 

from the US and international schools in participatory action research. She is a Senior 
Associate for Leadership and Equity at the Institute for Educational Leadership and 
serves as Project Director of the USDOE Project I4 grant. As founding director of the 
Principal Leadership Institute (PLI) at UC Berkeleyôs Graduate School of Education 

(2000ï2012), she designed and taught in the program and provided professional 
development to principals and assistant principals in urban districts. Her most recent 

scholarship includes two chapters: ñThe Imagineers of Community School 
Leadershipò and ñA Re-imagined Ed.D.: Participatory, Progressive Online 
Pedagogyò. She co-authored a chapter ñActions Matter: How School Leaders Enact 
Equity Principlesò and a book on teacher leadership: ñLeading from the Inside Out: 

Expanded Roles for Teachers in Equitable Schoolsò. 
 

 

 
 

EC-NI C FACI LI TATOR ï COACHES 

 

 

 
 

 
Jim Argent 

Dr. Jim Argent, former Elementary and High School Principal, specializes in school 

redesign principles and coaching school leaders. He has experience in developing 
school cultures that allow for innovative design principles.  Dr. Argent has worked with 

implementing innovative teaching practices, such as STEM philosophy, Inquiry Based 
Learning, Project Based Learning, and Design Thinking. Dr. Argent has experience in 
coaching and facilitating professional development to improve teaching practices and 
student outcomes. 
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M ichael Bracy 

Dr. Michael T. Bracy is currently the Superintendent of Jones County Schools, 

Trenton, North Carolina where he is serving in his 12th year in the district.  Among his 
accomplishments in the district, Dr. Bracy has led a collaborative community process 

that produced a shared vision and plan for increasing educational excellence. During 
his tenure, educational outcomes improved including district-wide gains in student 
growth and performance, a decreased student drop-out rate, and number one high 
school graduation rate in the state. Dr. Bracy previously served in a number of 

leadership positions as an Educational Consultant with the North Carolina State 
Department of Public Instruction, Director of Instruction at the district level, Principal, 

Assistant Principal and Teacher.  He has experience in turning around low performing 
schools with a focus on coaching and supporting Principals as instructional leaders to 
improve outcomes for students.  Excellence and equity remain a top priority as he 
facilitates continuous improvement opportunities to help support leaderôs growth and 

development. 
 

 

 
 

 
 

 

Brendan Gartner 

Originally from New Jersey, Dr. Gartner graduated from Stockton University in 1993 
with a Bachelor of Science in Marine Science.  He returned to Stockton soon after and 
received his teaching credentials in 1995.  After teaching middle grades science for 
three years in New Jersey, he relocated to North Carolina to teach middle grades math 

and science at Swansboro Middle School.  Dr. Gartner earned his National Board 
certification in Mathematics/ Early Adolescence in 2004.  In 2006, he was assigned to 

Bell Fork Elementary School as an assistant principal and earned his Master of School 
Administration degree from East Carolina University in 2008.  Shortly thereafter, Dr. 
Gartner transferred to White Oak High School and remained an assistant principal 
there until 2010 when he was named the principal of Swansboro Middle School.  After 

four years as principal, Dr. Gartner was hired as the Director of Student Services for 
Onslow County Schools and earned his doctorate in educational leadership in from 

East Carolina University in 2018.  He was recently named the Executive Director of 

Human Resources and Student Services with Onslow County Schools.  Dr. Gartner 
resides in Swansboro, North Carolina with his wife and daughter and enjoys carpentry, 

football, fishing, and camping. 

 

 
 

  
 
 

 

Lisa P. Green 

Without Faith it is impossibleé!ò 

Dr. Lisa P. Green is committed to advocacy, equity, and access. A leader and 
transformational agent for change, Dr. Green earned her Graduate degree in 

Mathematics Education from the George Washington University. She then went on to 

earn her Doctoral Degree in Educational Leadership and Policy Studies from Howard 
University, Washington, DC. She currently serves as a leader in Mathematics and 

Special Education where she is a collaborative partner with national, state, and local 
stakeholders. Her many leadership foci and commitments include: supporting and 
assisting school leadership with defining and developing a vision for high-quality 
mathematics teaching and learning, constructing curriculum, and facilitating a wide 

variety of professional learning opportunities for district administrators, school 
leadership, coaches, teachers, and staff-developers in mathematics and special 

education. Dr. Green also serves as an adjunct professor in educational leadership with 
McDaniel College, Westminster, Maryland. 
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M onica Headen 

Dr. Monica Headen is a certified leadership and life coach, and she is currently in her 
sixth year as an elementary school principal. Her educational career includes serving as 

a middle and high school teacher, an assistant principal, and a teaching professor for 

principal preparation programs. She has also served as the Director of Education and 
Youth Programs for the Triangle Urban League. She holds K -12 certifications along 

with a Bachelor of Arts in English Education from NCSU, a Master of School 
Administration degree in Educational Leadership from UNC-Chapel Hill, an 
Educational Specialist degree and a Doctor of Education degree in Education 
Administration and Supervision from NCSU. She resides in Zebulon, NC. 

 
 

 

     
 

 

 

Janette Hernandez 

Dr. Janette Hernandez served as Director of Secondary Education in San Lorenzo 
Unified School District for 5 years, leading the middle and school principals to 

increased academic achievement, and providing more pathways to college and career. 
Previously, she served as Regional Executive Officer for Oakland Unified School 
District for four years (2010-2014), supervising and supporting 18 Elementary and 4 
Middle School Principalôs in the Fruitvale, central Oakland, and San Antonio area to 

achieve the district mission Before that she taught at UC Berkeley, Graduate School of 
Education, in the Principal Leadership Institute (PLI) and coordinated the Leadership 

Support Program (2002-2010.) One of her primary responsibilities as the Coordinator 

was to develop a program that provides coaching, mentoring and seminars to PLI 
graduates who are serving as novice administrators in the bay area schools. She 

conducted research in the area of leadership and the use of storytelling to move leaders 
from novice to expert in their role as school administrators. Janette has served as the 
Assistant Principal (1997-1998) and Principal (1998-2002) of Everett Middle School, an 
urban middle school in San Francisco. Her work in public schools began in 1986 when 

she began her teaching career as a special education teacher for students with serious 
emotional disabilities and learning disabilities. She worked for five years in Australia as 

a special education teacher (1987-1992) before returning to the U.S. as a teacher and 
bilingual instructional specialist for the San Francisco public schools. She recently 
received her doctorate in Educational Leadership at East Carolina University, May 
2019. 

 

 

      

 
M aria Hersey 

Dr. Maria Hersey is a global educator with extensive experience in educational 

leadership, international education, social-emotional learning (SEL), curriculum design 
and school evaluation.  Maria has implemented the International Baccalaureateôs 

Primary Years Programme (PYP) while serving as the PYP Coordinator and Assistant 
Principal.  She has also been a first, second and fourth grade teacher and curriculum 
specialist.  Maria worked for International Baccalaureate for 10 years in a variety of 
roles and was also the Director of Education & Training for The Hawn Foundation. 

Maria holds a Ph.D. in educational leadership from Florida Atlantic University where 
she also serves as an adjunct professor.  Currently, Maria is an adjunct professor at 

Florida Atlantic University and the Principal Advisor for Global Education 

Advisors.  Join our virtual learning network and follow Dr. Hersey on Twitter 
@mshersey. 
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Larry H odgkins 

Dr. Larry Hodgkins has recently joined the Department of Educational Leadership at 

East Carolina University as a teaching faculty member. He previously served as a 
National Board Certified math teacher, athletic coach, assistant principal, and 

principal in nearby Martin County. He earned his Educational Doctorate from East 
Carolina University and also holds a masterôs degree in school administration from 
N.C. State University as well as an undergraduate degree in chemical engineering 
from Columbia University. As an educator, Larry is committed to ensuring success for 

all students by focusing on equity in his research and practice. 

    

         
 

 

Paul Koh 

Paul Koh is an Assistant Superintendent for Student Support Services at Wake County 
Public Schools. He oversees the Counseling and Student Supports, Office of Early 

Learning, Student Due Process, and Alternative Education departments. Prior to 
entering his role in Wake County, Paul spent 17 years in the Bay Area as a history 

teacher, assistant principal, principal, and most recently worked as a principal 
supervisor in Oakland Unified School District. 

 
 

      
 

 
Wil Parker  

Dr. Parker is well known keynote speaker, presenter, and teaching clinician. He has 

presented talks and keynote sessions throughout the United States.  He is currently the 

chair of the Department of Educational Studies and Leadership in the College of 
Education at Bowie State University. He currently serves as a liaison and resource for 

school, teacher, and district leaders. He assists in developing urban school 
administrators and teacher leaders. He has contributed to developing awareness 
programs and campaigns for teacher educators on the National Board Certification 
process and infusing accomplished teaching standards in teacher leader programs. 

Most recently, he has created and implemented district-wide capacity building 
initiatives to increase student learning in large urban school districts. Parkerôs research 

agenda includes school leadership and teacher leadership development, urban school 
leader development, Black male teachers and students in science and math education.  
He holds a bachelor's degree in biology from Tennessee State University, a master's 
degree in science education from The George Washington University, and a doctorate 

in educational and organizational leadership from the University of Pennsylvania. 
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Jessica Quindel 

Jessica Quindel is focused on educational equity and improving teaching and learning 

using research-based practices. She just completed 8 years as an administrator in the 
Milwaukee Public Schools, most recently as the principal of La Escuela Fratney, a two-

way dual language Spanish immersion school with a focus on social justice and 
multicultural education. She started her career by spending ten years at Berkeley High 
School as a tutor, student teacher, math teacher, student leadership teacher, Math 
Department teacher leader, and Teacher on Special Assignment focused on the use of 

assessment and data to ensure all students are learning. She earned her B.A. in math 
and Spanish, M.A. and Credential in Secondary Math Education, and M.A. and 

Credential in Education Administration from the University of California ï Berkeley. 
While earning her M.A. in math education, she served as a Diversity in Math 
Education fellow, furthering her knowledge and expertise in equitable practices and 
curriculum. 

 

 
 

    

 
Natalie Rasmussen  

Natalie Rasmussen has over 25 years of experience in education ranging from 

classroom teacher, to building administrator in both public and private schools, to 
undergraduate adjunct professor, to graduate level university professor.  A life-long 

learner, Natalie earned a B.S. in Life Science and a B.A. in Physical Science from the 
University of Minnesota,  a Masters in Teaching and Learning from Saint Maryôs 
University, a Ph.D. in Science Education from the University of Minnesota, and an 
Ed.S. (Education Specialist) degree from Minnesota State University in addition to 

earning both a Minnesota K -12 Principal and a Superintendent license.  Natalie has 
received numerous awards for her work in education.  She has been recognized locally, 

regionally, and nationally for her work in addressing racially predictable gaps in access 
and opportunity for students PreK-20.  She continues to teach, speak, and publish on 
issues that call out institutionalized racism in education and promotes everything that 
supports all students feeling valued and successful in their learning. 

 

 
 

 

 
Gloria Woods-Weeks 

Dr. Gloria Woods-Weeks is the very proud Principal of Josephine Dobbs Clement 
Early College High School of Durham Public Schools. She earned her doctorate in 
educational leadership from East Carolina University, a master's degree in School 

Administration from the University of North Carolina at Chapel Hill, and a masterôs 
degree in Public Administration from North Carolina Central University. In 2017, Dr. 

Woods-Weeks was named Wells Fargo District Principal of the Year. Dr. Woods-
Weeks currently serves on the North Carolina Principals and Assistant Principals 
Executive Board (NCPAPA)  serving as the State Coordinator for the National 
Association of Secondary School Principals (NASSP). 
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Project I4 Cohort I Participant List 

 
Last Name First Name Email District State 

Abdolcader Fowzigiah abdolcaderf@sfusd.edu SFUSD CA 

Adkins Courtney AdkinsC@pitt.k12.nc.us Pitt NC 

Ahmad Zarina zarina.ahmad@ousd.org OUSD CA 

Armada Theresa tarmada@slzusd.org 
San Lorenzo 

USD CA 

Black Jessica jessicablack@ccs.k12.nc.us Cumberland NC 

Boyle Amy amymboyle@gmail.com OUSD CA 

Britt Lyndsay lvb0324@gmail.com Hertford NC 

Brown Vickie vickie.brown@onslow.k12.nc.us Onslow NC 

Burns Derek derekburns@hotmail.com Wake NC 

Cannon Janarde cannonj@pitt.k12.nc.us Pitt NC 

Caruz 

Virgilio  

(Vern) verncaruz@yahoo.com San Jose CA 

Casey Michael caseym@pitt.k12.nc.us Pitt NC 

Chen Cassandra cassandra.chen@ousd.org Oakland CA 

Cheong Wendy cheongw@sfusd.edu SFUSD CA 

Chilcott Gabriel gabrielchilcott@gmail.com WCCUSD CA 

Collins Lori collinl1@pitt.k12.nc.us Pitt NC 

Cooper Robbin rcooper@sampson.k12.nc.us Sampson NC 

Cox Krystal krystal.lane.cox@gmail.com Wilson NC 

Cruthis Carl Carl.Cruthis@onslow.k12.nc.us Onslow NC 

Debreaux-

Davis Martha annddavis07@gmail.com Bertie NC 

Dupree Leon lrdupree@nrms.k12.nc.us 
Nash-Rocky 

Mount NC 

Edwards Dina edwardsd@sfusd.edu SFUSD CA 

Estonina Angienette estoninaa@sfusd.edu SFUSD CA 

Findeisen Heather heather.findeisen@onslow.k12.nc.us Onslow NC 

Gant-

Hatcher Christine cganthatcher@gmail.com WCCUSD CA 

Gartner Denise denise.gartner@onslow.k12.nc.us Onslow NC 

Geathers Carin carin.geathers@ousd.org OUSD CA 

Gilchrist-

Jacobs Virginia vjacobs@eastwakeacademy.org Wake NC 

Grigg Kendall kgrigg@wcpss.net Wake NC 

Groves - 

Waters Roma roma.groves@ousd.org OUSD CA 
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Last Name First Name Email District State 

Hartford Matthew hartfordm@sfusd.edu SFUSD CA 

Hines Becky ncsugrad2018@gmail.com Sampson NC 

Humphries 

Jeri 

(Denise) jhumphries@duplinschools.net Duplin NC 

Jacobson Monica mojacobson76@yahoo.com Pitt NC 

James Jennifer jamesj@pitt.k12.nc.us Pitt NC 

Jenkins Demetrius demetrius.jenks@gmail.com Edgecombe NC 

Johnson Jennifer johnsoj3@pitt.k12.nc.us Pitt NC 

Kasner 

Ying 

(Mimi) ykasner@yahoo.com SFUSD CA 

Klaus Benjamin benjaminklaus11@gmail.com SFUSD CA 

Lang Diane bayareaeducator@gmail.com OUSD CA 

Lassiter John johnlassiter@pqschools.org Perquimans NC 

Lau-Yee Diane lau-yeed@sfusd.edu SFUSD CA 

Lynch Jamee jlynch2@wcpss.net Wake NC 

Mack Shanika shanikarmack@gmail.com Pender NC 

Makela Alison alisonmakela@gmail.com WCCUSD CA 

Marcin Aaron Aaron.marcin@gmail.com Wake NC 

Marks Zachary zpmarks@gmail.com  Wilson NC 

McDuffie Norman mcduffienorman@gmail.com Pitt NC 

Meeks Amanda amanda.meeks@onslow.k12.nc.us Onslow NC 

Mercer Tenika thebaldwinlegacy@gmail.com Edgecombe NC 

Modine Dina dina.modine@cms.k12.nc.us Charlotte-Meck NC 

Moon Michael mmoon@lenoir.k12.nc.us Lenoir NC 

Morlock Melissa mmorlock@martin.k12.nc.us Martin NC 

Morris Carrie morrisca19@ecu.edu Onslow NC 

Moses Kim kmoses@wccusd.net WCCUSD CA 

Mudd Kelly kellyashelton@gmail.com Edgecombe NC 

Mudd Timothy timothywmudd@gmail.com 
Nash-Rocky 

Mount NC 

Mumford Jada jadamumford@greene.k12.nc.us Greene NC 

Murray Pamela pmurray@duplinschools.net Duplin NC 

Murray Michael michael.murray@ucps.k12.nc.us Union NC 

Newkirk Christina cnewkirk@sampson.k12.nc.us Sampson NC 

Parker Johanna parkerjo@daretolearn.org Dare NC 

Pearce Amy apearce@ecps.us Edgecombe NC 

Perkins Jeremy jperkins@duplinschools.net Duplin NC 

Ranch David dgilmanr@comcast.net WCCUSD CA 

http://iel.org/
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Last Name First Name Email District State 

Randhawa Amandeep arandhawa.randhawa@gmail.com WCCUSD CA 

Roberts Marie marie.roberts@ousd.org OUSD CA 

Scott Hugh hdscott@nrms.k12.nc.us 
Nash-Rocky 

Mount NC 

Sethasang Jennifer sethasangj@sfusd.edu SFUSD CA 

Sherman Thaddeus tsherman@wcpss.net Wake NC 

Sigars Melissa msigars@aol.com WCCUSD CA 

Smith Kevin ksmith@duplinschools.net Duplin NC 

Tam Victor tamv@sfusd.edu SFUSD CA 

Thomas Darryl thomasd98@students.ecu.edu Pitt NC 

Van Acker Teresa tvan-acker@wcpss.net Wake NC 

Webster Angela goosby43@gmail.com 
San Lorenzo 

USD CA 

White Michael michael.white@jonesnc.net Jones NC 

Windley Debra debra.windley@gmail.com Beaufort NC 

Yellock Rashida rashidayellock@gmail.com Johnston NC 
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Resources 
 

Mathematics Pedagogy/Instruction 

Gibbons, L., & Cobb, P. (2016). Content-focused coaching: Five key practices. The Elementary 

School Journal, 117(2), 237-260. 

 

Nasir, N. S. (2002). Identity, goals, and learning: Mathematics in cultural practice. Mathematical 

Thinking and Learning, 4(2 & 3), 213–247. 

 

National Council Teachers of Mathematics. (2014). Principles to Actions: Ensuring 
Mathematical Success for All. NCTM: Reston, VA. ISBN: 978-0-87353-774-2.  

 

PI: Systems Leadership for Math Improvement| https://www.education.uw.edu/slmi 

  

Rigby, J. G., Forman, S., Fox, A., & Kazemi, E. (2018). Leadership development through design 

and experimentation: Learning in a research practice partnership. Journal of Research 

on Leadership Education, 13(3), 316-339. doi:10.1177/1942775118776009 

 

Rigby, J. G., Forman, S. & Lewis, R. (In press, 2019). Principals’ leadership moves to implement 

a discipline-specific instructional improvement policy. Leadership and Policy in Schools. 

 

Smith, M. S., & Stein, M. (2018). Five practices for orchestrating productive mathematics 
discussions. Reston VA: NCTM. ISBN # 978-1-68054-016-1. 

 

Tate, W. (1995). Returning to the root: A culturally relevant approach to mathematics pedagogy. 

Theory into Practice, 34(3), 166–173. 

 

SuperVISION, Observations and Conversations 

Acheson, K.A. & Gall, M.D. (1992). Techniques in the clinical supervision of teachers.  3
rd
 

edition. San Francisco: Jossey-Bass. 

 

Nelson, B.S. & Sassi, A. (1999). Shifting approaches to supervision: The case of mathematics 

supervision. Educational Administration Quarterly, 36(4), 553-584. 

 

Saphier, J. (1992). How to make supervision and evaluation really work: Supervision and 

Evaluation in the context of strengthening school culture. Boston, MA:  Research for 

Better Schools. 

 

Sullivan, Susan & Glanz, Jeffrey. (2013). Supervision That Improves Teaching and Learning 4
th
 

ed. Thousand Oaks, CA: Corwin 

 

 

Learning Exchanges 
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Guajardo, F., &Guajardo, M. (2013). The power of platica. Reflections: A Journal of Public 
Rhetoric, Civic Writing, and Service Learning, 13(1), 159–164. 

 

Guajardo, M., Guajardo, F., Janson, C. Militello, M. (2015). Reframing community partnerships 

in education: Uniting the power of place and wisdom of people. New York: Routledge. 

 

Horton, M., Kohl, J., Kohl, H. (1990). The long haul: An autobiography. New York, NY: 

Teachers College Press. 

 

Horton, M., Freire, P., Bell, B., Gaventa, J., &amp; Peters, J. (1990). We make the road by 

walking: Conversations on education and social change. Philadelphia, PA: Temple 

University Press. 

 

McKnight, J., & Block, P. (2010). The abundant community: Awakening the power of families 

and neighborhoods. San Francisco, CA: Berrett-Koehler. 

 

Learning Theory 

Block, P. (2009). Community: The structure of belonging. San Francisco, CA: Berrett-Koehler 

Publishers, Inc. 

 

Bransford, J., Brown, A., & Cocking, R. (2001). How people learn: Brain, mind, experience, 
and school. Washington, DC: National Academy Press. 

 

Russ, R.S., Sherin, B. & Sherin, M.G. (2016). What constitutes teacher learning? In D.H. 
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OVERVIEW OF THE FRAMEWORK 
 

The Project I4 goal is to exponentially improve student access, engagement and outcomes. By ensuring equity-driven 
classrooms that demonstrate rigorous academic discourse, culturally and linguistically responsive pedagogy, universal 
design for learning, and inquiry teaching and learning, school leaders can support teachers to change their instructional 
practices in the key areas we have targeted for changing practice. The propeller blades on the cover graphic represent 
the possibility of creating productive and synergistic movement in four instructional design areas ς all of which are 
necessary for creating more equitable conditions for student learning.  
 
The framework flow -- reading from left to right in and within each of the three columns -- represents how we expect 
leaders to support teacher knowledge, practices, and dispositions. Thus, moving from left to right on the framework 
suggests that we move toward students as co-generators and co-facilitators with the teacher. Moving up and down the 
columns speaks to the complexity of each of the four propellers. In addition to the four propeller blades, the introductory 
part of the framework addresses the persons/groups engaged in the work:  administrators, teachers, students, parents, 
and community members.  
 
We ŜȄǇŜŎǘ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ǳǎŜ ǘƘŜ ŦǊŀƳŜǿƻǊƪ ŀǎ ŀ ǘƻƻƭ ǘƻ ŘƛŀƎƴƻǎŜ ǘƘŜ ŎǳǊǊŜƴǘ άǎǘŀƎŜέ ƻŦ ŘŜǾŜƭƻǇƳŜƴǘ ƛƴ ŜŀŎƘ ŀǊŜŀ ŀƴŘ 
as a rubric for thinking about possible steps for change. While all are necessary, part of your task is to decide the 
strongest leverage points in your school context ς because, of course, you cannot concentrate on everything in this 
framework at once. 
 
NOTE: We have used a small font for the framework pages so that they would fit on one page and you can use the zoom 
feature (125-150%) so that you can view each page more easily. 
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EQUITY-DRIVEN STANCES AND PRACTICES TO SUPPORT STUDENT OUTCOMES 

AGENCY PARTICIPANT 
STANCE 

Hierarchical  Collaborative Distributed*  

ACADEMIC DISCOURSE Teacher-Generated  
Teacher-Facilitated 
Learning 
 

Teacher-initiated and  
-Facilitated Collaboration 
for Individual and Group 
Outcomes 

Student-Generated 
Learning 
Teacher and Student Co-
Facilitated Learning 

INQUIRY TEACHING AND 
LEARNING 

CULTURALLY AND 
LINGUISTICALLY 
RESPONSIVE PEDAGOGY 

Minimally Inclusive Moderately Inclusive Fully Inclusive 

UNIVERSAL DESIGN FOR 
LEARNING 

 

*Distributed leadership as a concept means that leadership in a school or district is already cognitively distributed. Your role as a leader is to 

make certain all the leadership in a school (adults and students) is directed to changing the student outcomes (Spillane, Halverson & 
Diamond, 2001; Spillane & Diamond, 2007; Spillane, 2012; Spillane & Coldren, 2013). 
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AGENCY: PARTICIPANT STANCE 
Culturally and Linguistically Relevant Pedagogy (CLRP), Academic Discourse (AD), Inquiry Teaching and Learning (I:TL), and Inclusion with Universal Design for 

Learning (I:UDL) practices are participant-dependent (particularly for administrator, teachers and students) 

Hierarchical--------------------------------------Collaborative-------------------------------------Distributed 

Administrator 
(Principal and 
Assistant 
Principal) 

• Leadership model: Hierarchical, leadership 
viewed as a role 

• Organizational model: District-driven 
instructional leadership 

• Instructional leadership: Evaluative-driven; 
focused on structures, systems and 
discipline; observations often judgmental 
and one-size fits all to prepare an evaluation 
(pro forma evaluation) 

• Professional learning: Primarily based on 
outside expertise; often a mis-match with 
desired classroom practices 

• Leadership Model: School leader and ILT 
(instructional leadership team) primary decision-
makers 

• Organizational model: Collaborative in pockets; 
decisions often responsive to external pressure 

• Instructional leadership: Improvement-driven; 
observations (often walk-throughs) with 
checklists based on common criteria and at 
times group feedback or closely tied to common 
format for all teachers  

• Professional learning: Co-designed; mix of 
external and internal design and facilitation 

• Leadership Model: Distributed leadership, recognizing 
leadership as cognitively distributed, meaning that 
leadership knowledge, skill and disposition is already 
present in every person in some way 

• Organizational model: Internally-driven leadership 
structures 

• Instructional leadership: Equity-driven; observations 
evidence-driven for deeper conversations and professional 
learning design; peer observations common 

• Professional learning: Dependent on evidence from 
classroom; teacher-generated; internally designed & 
facilitated 

Teacher • Teacher view: Students as blank slates 

• Theory of teaching: Teacher-directed 
learning 

• Key Features: Outcomes-driven focus; 
coverage of standards; externally developed 
content 

• Teacher view: Students as capable; uses 
ǎǘǳŘŜƴǘǎΩ ƛŘŜŀǎ ƛƴ ŎƭŀǎǎǊƻƻƳ ŘƛǎŎƻǳǊǎŜ ǇǊƻŎŜǎǎŜǎ 

• Theory of teaching: Teacher-facilitated learning 

• Key Features: Protocol and strategy dependent; 
teacher questions spark student thinking; PLCs 
drive teacher professional learning 

• Teacher view: Students as partners in learning process; 
authorizes student-generated learning 

• Theory of teaching: Invitational; open to collaboration with 
students as co-learners 

• Key Features: Formative assessment built into daily 
activities; emphasis on metacognitive and meta-affective 
for student ownership of their learning 

Student • Limited access to self-advocacy 
• Teacher questions 

• Expected to be receptive and compliant  

• Social contract/rewards based on behavior  

• Increased willingness to take risks and advocate 
• Teacher-facilitated questions and discussion 

• Openness to new ideas  

• Initiating conversations with peers 

• Strong student self-advocacy and self-efficacy 
• Student -initiated questions and student facilitation 

• Student interest-driven 

• Classroom norms and curricula co-developed 

Family • Interactions: Designed as pro forma process 

• Receptive and compliant 

• Individual contact with families as needed 

• Communication with family largely driven by 
deficit thinking 

• Interactions: Designed to be collaborative and 
supportive 

• Regular contact with increasing numbers of 
family 

• Parent contact emphasizes support for student 
learning 

• Interactions: Purposely designed to integrate family in 
ongoing dialogue/support; sustained contact linked to 
student learning 

• Family perception: school as a community to meet a broad 
range of needs. 

• Family culture integrated into school community 

Community 
(Including 
after-school) 

• After-school separate from school program 

• Limited connection to culture and 
community 

• Some connections between school & 
afterschool  

• Moderate connection to community culture 

• Coherence & overlap between school & after-school  

• Community used as text for curriculum 
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ACADEMIC DISCOURSE (AD) 
                                                 Teacher-Generated------------------------Teacher Initiated and Facilitated----------------Student Generated 

Academic Task • Designer: Teacher-designed, directed & 
controlled 

• Cognitive Demand: Typically low 
 

• Designer:  Teacher-initiated & facilitated 

• Cognitive Demand: Medium to high, teacher-
facilitated 

 

• Designer: Teacher and student collaboratively-
designed & facilitated 

• Cognitive Demand: High cognitive demand 

Protocols and 
Questioning 

• Teacher Role: Teacher-designed questions; 
teacher-controlled protocols  

• Underlying focus: Often compliance & behavior-
driven; concerned with pacing & fidelity 

• Primary interaction relationship: Teacher-to-
student; often pseudo-discourse 

• Calling on strategies: Typically raised hands; 
limited use of strategies for equitable access 

• Level of questions: Often recall and the 
application questioning levels with few 
questions at higher cognitive levels 

• Teacher Role: Teacher-initiated, including 
encouraging student-to-student dialogue  

• Underlying focus: Student understanding and 
teacher use of student experiences 

• Primary interaction relationship: Teacher-to-
student, with teacher encouragement of student-
to-student & small groups 

• Calling-on strategies: Designed for equitable access 
of all students 

• Level of questions: Attention to higher cognitive 
level questions, including synthesis and creativity 

• Teacher Role: Coaching students as facilitators; 
warm demander &  strong student relationships 

• Underlying focus: Encouraging more student-
facilitated groups  

• Primary interaction relationship: Student-to-
student 

• Calling on strategies: Primarily student-generated 
questions & student-to-student interaction 

• Level of questions: Higher level questions that 
elicit creative responses & authentic problem-
solving 

Dialogue • Teacher role in questioning:  All questions by 
teacher; posed for short responses; teacher 
often looking for right answers 

• Teacher-to-student dialogue: Typically one-way 
dialogue and with a subset of students 

• Student responses: Inaudible and short; often 
ǊŜǇŜŀǘŜŘ ōȅ ǘŜŀŎƘŜǊ ƻǊ ƛƎƴƻǊŜŘ ƛŦ άǿǊƻƴƎ 
ŀƴǎǿŜǊέ; teacher often repeats student 
responses 

 

• Teacher role in questioning: Most questions 
generated by teacher; questions range: recall to 
analysis 

• Teacher-to-student  dialogue: Focusing on 
extensions 
Á Teacher asking for elaboration & clarification 
Á Teacher requesting support for ideas 
Á Student paraphrasing encouraged 
Á Student questions encouraged 

• Student responses: Often recorded by students or 
teachers; equitable access for student responses; 
complex thinking and interactions in teacher-
student interchanges; multiple student ideas or 
solutions considered; paraphrasing of student 
responses encouraged 

• Teacher role in questioning:  Collaboratively 
generated 

• Teacher-to-student dialogue:  Primarily coaching; 
focusing on probing questions for deeper learning 

• Student responses: Student-to-student dialogue, 
often initiated by students; student-driven 
conversations; built on and challenging ideas of 
other students; ideas supported with evidence, 
often co-generated  
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INQUIRY TEACHING AND LEARNING (I:T&L) 
                                          Teacher-Generated------------------------Teacher Initiated and Facilitated---------------------Student Generated 

Construction of 
Learning 

Individual learning outcomes Teacher-initiated collaboration for individual and 
group outcomes 

Collaborative construction of knowledge  

Model of 
teaching (MOT) 

MOT: mostly Direct instruction (DI): 

• I do, we do, you do 

• Static student & teacher roles  

• Structures controlled by teacher 

• Curriculum content set by district or guides  
• Banking method: primary mode of instruction 

• No attention to community as text 

MOT: Teacher-facilitated inquiry structures, including 
DI, Presentation, Cooperative Learning 

• Shifting student & teacher roles depending on 
projects and activities  

• Structures flexible; student thinking incorporated 

• Some use of community as text 
 

MOT: Student-driven Inquiry  

• Evolving student & teacher roles as responsibility 
for learning by students deepens 

• Co-constructing & collaborating 

• Structures that fully elicit student thinking 
• Local community as curricular text; anchored in 

problems developed from community context 

5 Practices 
(Math & Science) 

• Student Knowledge: Limited student knowledge 
about practices and reasons for use 

• Facilitation: Directed by the teacher 

• Primary Use: Completion of tasks; often graded 
to ensure compliance 

• Academic Task: Drawn from required 
curriculum; rudimentary tasks & simplistic 
student responses 

• Student Knowledge: Students knowledge of 
practices and rationale for use 

• Facilitation: Primarily facilitated by teacher 

• Primary Use: Integrated into classroom routines & 
focused on multiple representations of knowledge 
& problem-solving 

• Academic Task: More complex tasks; may relate to 
culture of community 

• Student Knowledge: Co-facilitated knowledge by 
teachers & students  

• Facilitation: Integrated in class culture; fully 
understand importance & co-facilitation by 
students 

• Primary Use: Focused on multiple representations 
of knowledge & problem-solving 

• Academic Task: CLRP-informed problems; 
community dilemmas used as text 

Questioning • Level of complexity: Mostly recall, basic; often 
fill-in the blank questions or Y/N questions 

• Format: Teacher-to-individual student; if 
directed at student, may name student first  

 

• Level of complexity: Combination of recall & 
application/analysis; focus on multiple strategies 
for solving a particular problem 

• Format: Small & large group with teacher 
instructions & questions  

 

• Level of complexity: Students encouraged to ask 
questions & develop problem-solving processes  

• Format: Small groups work on similar but different 
problems; locally contextualized examples; 
students group themselves by interests and kind 
of problems they choose 

Meta-cognitive 
Meta-affective 

• Metacognition: Little to no attention  

• Affective domain/ social-emotional learning 
(SEL): Little to no attention 

• Metacognition: Structured opportunities but 
limited opportunity to share 

• Affective domain/social-emotional learning (SEL): 
Teacher-facilitated  

• Metacognition: Fully integrated reflection  

• Affective domain/social-emotional learning (SEL 
Authentic community-based contexts; 
opportunities for meaningful cognitive SEL 
learning  

Assessment • Focus: Equitable results framed as achievement 
gap; focused on right answer & using proper 
procedures/formulas 

• Checking for understanding (CFU): Limited 
attention to CFU/formative assessment; 

• Formative Assessment: Limited use 

• Summative assessments: Stand-alone; test 
format 

• Focus: Process & conceptual understanding 

• Checking for understanding (CFU): Structured 
opportunities for practical formative evidence  

• Formative assessment: Multiple metrics used for 
assessment; teacher-designed &/or from 
curriculum or test companies 

• Summative: Some use of multiple metrics 

• Focus:  Development of student thinking  

• Checking for understanding (CFU): Formative 
assessments fully integrated (individual & groups) 

• Formative Assessment: Students analysis of 
formative evidence to understand learning 

• Summative: Multiple metrics used for assessing 
student progress 
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CULTURALLY AND LIGUISTICALLY RESPONSIVE PEDAGOGY 
                                        Minimally Inclusive---------------------------------Moderately Inclusive----------------------------Fully Inclusive 

Culturally 
Responsive 
Practices 
 

• Relationships: Superficial and focused on work 
completion and behavior modification 

• Personal identity of students:  Superficially 
recognized although generally not connected to 
culture 

• Teacher disposition: Focus on treating all 
students the same 

• /ƻƴǘŜƴǘΥ άbŜǳǘǊŀƭέ; limited attention to culture 
and language 

• Background and prior knowledge: Limited and 
surface level use of student experiences & 
background. 

• Cultural view/use: Attention to food, flags & 
festivals 

• Culture and classroom:  Culture of the classroom 
norms - white middle-class behaviors and 
learning processes 

• Culture and community: Often seen as deficits 
for students of color; instruction designed to 
overcome deficits 

• Relationships: Intentional relationships built & 
sustained with some students but not all 

• Personal identity of students: Cultural & linguistic 
identity celebrated but infrequently integrated 
into learning context 

• Teacher disposition: Relationship often 
ŘŜǘŜǊƳƛƴŜŘ ōȅ ǘŜŀŎƘŜǊΩǎ ƭŜǾŜƭ ƻŦ empathy for 
particular student situations. 

• Content: Conscious of CRP content and processes 

• Background and prior knowledge: Tapping prior & 
background knowledge support for learning; 
cultural & linguistic prior knowledge activated 

• Cultural view/use: Diversity celebrated in general 
but sometimes viewed as a challenge. 

• Culture and classroom: Cultivated to use as 
starting points for students to engage 

• Culture and community: Culture & community 
often celebrated but seen as a challenge; 
connections with community focused on 
overcoming challenges 

• Relationships Deep relationships with students 
and families 

• Personal identity of students: Identities validated 
as unique perspectives on content; integrated 
into the learning experience  

• Teacher disposition: Warm demander; fully 
accommodating individual learning profiles 

• Content: Community-focused with intentional 
connections to student experiences 

• Background and prior knowledge: Content & 
practice internalized/embedded in relationships; 
student knowledge socially constructed;  

• Cultural view/use: Fully integrated into 
classroom; students viewed as social activists 
with important roles in their communities 

• Culture and classroom: Multiple perspectives 
integrated in learning experiences as students 
engage with deeper and more complex content 

• Culture and community: Culture and community 
identity of students seen as assets 

Linguistically 
Responsive 
Practices 

• View of language: English seen as primary key to 
learning; language diversity viewed as a 
challenge 

• Teachers knowledge of students:  Through test 
scores and other baseline academic data; little 
attention to personal identity as it relates to 
culture and linguistics 

• Expertise for learning language: External 
expertise to support ELL students; students 
often pulled from class; ǿƻǊƪ ǿƛǘƘ άŘƛŦŦŜǊŜƴǘέ 
instructional materials than their grade level 
colleagues; support and curriculum for ELL 
students primarily driven by ESL teacher 

• Curricular and instructional supports: Focused 
on simplification to make it easier for ELL 
students; little to no connection to the cultures 
represented in class or school. 

• View of language: Home language seen as asset 
and used to access concepts but prefer students 
convert/use English 

• Teacher knowledge of students: Some knowledge 
and use of cultural and linguistic context of 
students; some knowledge of home situations and 
histories  

• Expertise for learning language External experts 
ό9{[ ǘŜŀŎƘŜǊǎύ άǘǊŀƴǎƭŀǘŜέ Ŏƭŀǎǎ ŜȄǇŜǊƛŜƴŎŜ 

• Curriculum and instruction: Some materials used in 
the mainstream class and supplement with other 
materials designed to make the tasks easier; some 
attention to cultural representation of class or 
school  

 

• View of language: Trans-languaging key to 
instructional process; ability to speak multiple 
languages is seen as an asset 

• Teacher knowledge of students: Deep knowledge 
and use of cultural, historical & linguistic contexts 
of ELL students;  

• Expertise for learning language: Co-teaching of 
ESL and general ed. teachers; collaboration to 
determine support needed; student 
determination of language use 

• Curriculum and instruction: Authentic 
opportunities to develop language by providing 
challenging grade level content for students; 
amplification (not simplification) to ensure rigor 
and engagement;  
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UNIVERSAL DESIGN FOR LEARNING (I:UDL) 
UDL is an outgrowth of attention to fully inclusive classrooms for students with disabilities; however, UDL should be considered as a way to teach 

all students. The three categories of UDL in the fully inclusive column benefit all students. 
                                             Minimally Inclusive-----------------------------Moderately Inclusive-------------------Fully Inclusive (UDL for all students) 

Role of Teacher 
Co-teaching  
 

Pull-out models of serving students; student 
fully dependent on teacher; Teacher 
centered lesson design 

Pull out/push in combination used for co-planning 
and co-teaching 

Co-planning and co-teaching models fully implemented; expert 
learners; purposefully engaged, resourceful, knowledgeable, 
strategic and self-directed; UDL for all learners; learner 
variability anticipated; instruction designed to the margins, 
meaning to respond to all learners, not the middle range 
learners. 

Purposeful 
Engagement 
 
 
 

• Student engagement: Generic options for 
maintaining interest, valuing relevance & 
authenticity and minimizing threats & 
distractions; Minimal options for 
methods of interacting with 
environment, content, instructor, and 
peers 

• Support: Minimal for self-regulation, 
coping & self-reflection 

• Intervention: Pull-out for basic skills and 
RTI 

• Student engagement: Uneven set of options 
for maintaining interest, valuing relevance & 
authenticity and minimizing threats & 
distractions; Some options for interacting with 
environment content, instructor, and peers 

• Support: Moderate for self-regulation, coping 
& self-reflection 

• Intervention: Mix of pull-out and push-in 

• Student engagement: Options for maintaining interest, 
valuing relevance & authenticity and minimizing threats & 
distractions; Multiple options for meaningful interactions 
with environment, content, instructor, and peers 

• Support: Multiple options for self-regulation to optimize 
motivation, facilitate coping, and promote self-reflection; 
effort & persistence sustained by clear goals, warm 
demander presence, mastery-oriented feedback 

• Intervention: Students fully included with SPED teacher as 
full co-teacher 

Multiple 
Representations 
 

• Background knowledge: Supplied by 
teacher 

• Presentation of Task and Content: Single 
representation of content, concepts or 
way of accomplishing task 

• Support: Scaffolding for preferred 
method 

• Assessment: Single option 

• Background knowledge: Moderate activation  

• Presentation of Task and Content: Individual 
choice and perceptual options enhanced; 
uneven variety of methods for presenting 
content; student choice of best way to 
accomplish task 

• Support: Personal coping skills facilitated; 
personal choices validated and scaffolded 
primarily by SPED teacher 

• Assessment: Different representations possible 

• Background knowledge: Multiple options; fully activated 
background knowledge, relationships, guided information 
processing & transfer 

• Presentation of Task and Content: Strategic options for 
language and math; variety of methods for representing 
content expressions and symbols through multiple media  

• Support: Teacher scaffolding; student support encouraged 

• Assessment: Options based on deep knowledge of student 
(visual, auditory, kinesthetic, tactile/VKAT) 

Strategic Actions 
for Supporting 
Learning 
 

• Executive functioning: Minimal options 
provided for goal-setting and strategizing 

• Assistive technology: Minimal access to 
technology that could enhance learning 

• Physical space: Little consideration to 
reconfiguring space for maximum 
learning 

• Executive functioning Moderate options 
provided for goal-setting and strategizing 

• Assistive technology: Teacher control of 
access; teacher determination of student use 

• Physical Space: Moderate attention to spatial 
considerations, including seating and activity 
accommodation 

• Executive functioning Multiple options for clear goal 
setting and strategy support and monitoring progress 

• Assistive technology: Multiple options for expression & 
communication  

• Physical Space: Specifically designed for full access 
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